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PARENTING / ATTENTION DEFICIT DISORDERS

ls your child chronically late turning in papers? Does sh
without her soccer bag? Say things without thinking? Re
he read? Wait until the last minute and then get caught short of time o .
Written by two clinical psychologists, Late, Lost, and U"P"eparegr!zp‘
down-to-earth guide for parents of children and adolescents who have (l]\'
these skills—planning and organization, self-monitoring, impulse comj.

e show up for soce
ad something ap

memory, and initiating tasks. Drs. Cooper-Kahn and Dietzel help parent. 18
the developmental foundation of executive functioning, providing a frien;l 1d
to managing disorganized children on a daily basis. The book offers bot}, ' ch
strategies and ways to build skills needed for long-term, life-long success, whe:|, xln(;

has AD/HD, autism, learning disabilities, or no specific diagnosis.

their litany of parental recommendations for managing and improving the self-regulation

- —Russell A. Barkley, Ph.p,
Clinical Professor of Psychiatry, Medical University of South Carolina, Charleston, SC

“In their powerful and thoughtful book, Drs. Cooper-Kahn and Dietzel have hit a home run
for the team of parents and children dealing with organizational issues! This extremely
well-written and wide-ranging book will inevitably become the ‘go to’ guide for parents

of children of all ages as they deal with the common problems of following directions,

completing work, and monitoring their behavior.”
—Patricia O. Quinn, MD
Developmental Pediatrician, Washington, DC
Author of Putting on the Brakes: Understanding and Taking Control of Your ADD

“Drs. Cooper-Kahn and Dietzel have filled a very important need for pare?nts—puta'ng the
essential concepts of the executive functions into practical words and actions. Tﬁey hgve
written a book that families have been asking about for years. This practical gu‘lde will be

a tremendous help to children, teens, and young adults as they learn the key skills to better
manage their learning and problem-solving.” B s 0

Director, Neuropsychology, Children’s National Medical Center

i titsa
“Late, Lost, and Unprepared is so useful a book for parents gnd prOﬁIESS’l(QZ:lli i‘: R
wonder no one thought of it sooner. [The authors offgr strategies] to }:ze Iihel Tl o
social skills, get homework done and actually turned in, r ?member;x(;tectajnl'ons placed on
; . n )
and organize—in short, to manage the ever increast , ising
54 . children every day. Whether youre a parent 1

; ds, or a

a child that struggles to meet daily deman Sl
A 1 ine these kids, this book is ares
ISBN 978-1-890627-84-3 professional helping these Kids,

> -full of workable solutions.” _ Director
"l’l l,l ’ 51995 chock-full of Kathleen G. Nadeau, Ph-D. D0,

Chesapeake ADHD Center ;e o Lie
Author of ADD-Friendly Ways to Organ

9 7818907627843




10 | What Is Executive Functioning?

A Formal Definition of Executive

. ""‘WM
ioning =
Functi r:d um roll please), here is a formal definition Ofexecutive
ow (dr 5
functioning:

The executive functions are d set of processe:s that all have .to o
'il naging oneself and one’s resources in order to achieve
;4’ ;Ja,ln.cllt isin umbrella term for the neurologically-based skil]s
involving mental control and self-regulation.

What mental control skills are covered under this .uml.arella? Differ.
entresearchers and practitioners have their own faVOI'lt? lists, althougp
the overall concept is basically the same. We use the list proposed by
Drs. Gerard A. Gioia, Peter K. Isquith, Steven C. Guy, and Lauren Kep,.
worthy. These psychologists developed their understanding of executive
/ functions through sound research and created a rating scale that helps
parents, teachers, and professionals understand a particular child ang
think more specifically about how to help. More on this is discussed
/ ! later in this chapter.
Before looking at the list of specific characteristics encompassed
by the broad category of executive functions, we’d like to provide ap
example that makes the concepts more concrete.

§ .Gt

erstanding Executive Functions by
g at Life without Them .

levant and meaningful, our example
ve assume that most people reading this book
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he st == =+ s
nd then asks, “S0, What’s

: «plissouriis west, so |
redulously and says, “Yoy
t out the map. We can't

I R S
can do the pet sitting. The CrlSlls)p d drives t

So, they’re off. Robin’s hus aaiﬂ hi
the neighborhood, gets onto the I}:” Robin an
the game plan? What's the route at Robin inc

» ks
know we have to go west. He loo well, g€
. t? ’ -
don’t know any more details than tha that that!” And, of course, Robip

: . . tion ;
just head west with no more informa husband sighs and shakeg

» Robin’s e
says, “What map? I don’t have a map- I'D;(})mut a map! Why didn’t you te]|
his head. “Oh no! Another road trip W! nized? 1 could have helpeq»

: c o orga :
me you were having trouble getting1t all E% erything is fine. We're in the

Robin replied, “I didn’t have any trou le. s
car, arenI’)t we? We’ll get there. What areé you.SO upset E;lbe?'létt.o sl

Do you think Robin had made reservations forw g Yy along
the way? Do you think she had planned out hoW IFlUCh cash they would
need for the trip or made it to the bank ahead of time? These and many
other details, of course, had escaped planning:

A List of Executive Functions

With this example as a base, let’s turn back to the question of
what specific abilities are covered under the umbrella term

of executive functioning. Below is the list of executive functions from
Dr. Gioia and his colleagues. We’ve included a specific illustration of
each executive function from our case study of Robin in parentheses

after each definition.
1. Inhibition—The ability to stop one’s own behavior at the ap-

propriate time, including stopping actions and thoughts. The
flip side of inhibition is impulsivity; if you have weak ability to
stop yourself from acting on your impulses, then you are “im-
pulsive.” (When Aunt Sue called, it would have made sense to
tell her, “Let me check the calendar first. It sounds great, but




X MACYS STAR PASS

LATE, LOST, and UNPREPARED | 13

3 . I just need to look at everybod
the whole family.”)

: 2. Shift—The ability to move freely from one situation to an-

l other and to think flexibly in order to respond appropriately

' to the situation. (When the question emerged regarding who
would watch the cats, Robin was stymied. Her husband, on

the other hand, began generating possible solutions and was
able to solve the problem relatively easily.)

3. Emotional Control—The ability to modulate emotional re-
sponses by bringing rational thought to bear on feelings. (The
example here is Robin’s anger when confronted with her own
impulsive behavior in committing the family before checking
out the dates: “Why are you all being so negative?”)

4. Initiation—The ability to begin a task or activity and to
independently generate ideas, responses, or problem-solving
strategies. (Robin thought about calling to check on the date
of the reunion, but she just didn’t get around to it until her

~ husband initiated the process.)

5. Working Memory—The capacity to hold information in mind

~for the purpose of completing a task. (Robin could not keep

~ the dates of the reunion in her head long enough to put them
calendar after her initial phone call from Aunt Sue.)

( ation—The ability to manage current and

‘demands. (In this case, Robin lacked the

think about what the family would

trip and to get to the intended place at
eir needs cared for along the way.)
arials—The ability to impose order on
spaces. (It was Robin’s job to organize
trip. However, she just piled things

'stematically making checklists and

k portant items would be easily accessi-

be used efficiently, and so that people

erly and comfortable in the car.)
ability to monitor one’s own perfor-

ire it against some standard of what i

spite the fact that they’re off to

ow to get there /  almost NG

y’s schedules before I commit
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¢hild begin to think and plan. MOS attain a goal.

inutes to
to delay gratification for a few m1 ith his train set
ing wi j
Ji 's a three-year-old who loves play el? flressed and brush
g sy d that he has to & have a parent
However, he has learne still needs to have ap

his teeth before playtime. J iZIeT.;yto follow the routine, which i
close by who provides remin

-year-olds and some
age-appropriate. In contrast to "-IOSt mz:o}l, of his impulses long
two-year-olds, he can often stay i1 = ks in order to get to
enough to con;plete the less desirable tasks

what he most wants to do.

Ei 3 , ;
,enz)e;l'zzzrghgdde,:t:: s school, he is subject. to increasing demands
for task completion and impulse control. Ch%ldren whose eXecutive
skills are developing as expected begin to think more flexibly aboy;
solving problems, although they continue to be quite focused op the
“here and now” As kids proceed through elementary school, they
show steady development of their planning, organizational, and se].
monitoring skills and become more efficient when completing work
Working memory (the ability to hold information and directions for
f period of time) also continues to develop. It is reasonable to
ond and third graders to be able to easily follow twe.
ctions and to remain focused in class for relatively
lany fourth and fifth graders are able to do
izing their notebooks, desks, and lockers,
*d reminders and “check-ins” from their

\ithough his ability to accu-
snments, complete in-class work
hool and bed is improving, he
8 help a few times a week with
ing his room and school locker.
ndent with his daily homework
ompleting long-term proj




> Efficient executive functioning is impoant fo
practical demands of daily life,
> Executive Wweaknesses affect 3 child both in and oyt of

school so the impact of weak executive functioning can be
~ quite profound.

' managing the

L Nl MRS o, o sl - 33
| '> cxecutive skills, suchia,s Impulse control and cognitive
"‘"f. ™ / ! b JEE Ty

(:",i?'.l'_,_"roél_q in managing social

pectations. Other effects
esteem and attitude. .
rselves inour child's
nd to maintaina

! : Farhs 5
t can be to raise a youngster

isall the meife?«frustra'ting
ses this frus ration openly
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special Situations —
when the Apple Does Not Fall Far From themh
Qe

Imagine the following: You are sitting in one of ou

describe your child’s strengths, and then we explain thatr Office, 4
is having such difficulty is because of executive func tionthe reas%\
When we get to the part about recommendations anq ith Wea,
pe successful, you keep hearing an emphasis on the needzt he Negy,
vided structure and support for a longer period of time thOr :?duh_prh
ut what if you share your child’s weaknesses? Perhaps AN jg g,
and timeliness are not your strong suits. What if yoy have(:rgani%

planning and sticking to a structure yourself? Panic ma brouble .
response! Feelings of guilt and self-blame may follow Y be yoy, by

Perhaps we can help you to take a different a.p .

experience, because there is a silver lining to your Cloll)lc(l)aCh to
that your child has the advantage of being raised bya Pare' Rememl,u
understands his difficulties, a companion on the journe nt Whoum,
better skﬂls.‘for self-management. If you have ﬁrst—hang :f lea' .
withexecutive weaknesses, you may be able to understang XDeriepg
difficulties in a way that others cannot. your cig

: ’ yourself, yoy |j
, predictability, and order thatg}hki

nembers and other adultsinyoe
obvious choice to provide e
Ing teachers, coaches
n serve the samernk
d help with develop
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.
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f challenges. Havi"s Z(;d
high level of suppOf;yﬂlg
ngle parents; ident

patient, \
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when yo
your joy:

Divorci
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child aft
kids ma
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B NPT - . TT~vugllagg evasacLuln
ll: combination of interviewg with Priessrrlent Screens for these using a
filled out by caretakers and Mary care 8

' teachers : Aaretakers, questionnaires
: child, and functional tests, “Functioﬂall?:erwew and observation of the
A . . A 2]
ow a child is doing in t €5ts” mean s
t ; e-on-one and invo%ve }lié'lt oo These in.officq t P o
, on - asking questions, reqqyin: €sts are conducted
“hands-on” tasks, or to work j *“duiring the chilq ¢ complete

nde e
ssiorfal??te:}fz}:lgltleliher estingis done by
of distractiong, i Separate

the school or a private profe
room which is relatively free

rare for one, alone, to be oyt of
Understanding a child’s s
saying generally that she has

whack.

trouble getting started with work.
~ Often, for example, parents come to us stating, “I already know
that my child has AD/HD, so I don’t need any testing.” Now, while people
with AD/HD make up a very large percentage of those with executive
ystunction, simply knowing that someone does or does not have AD/
ion for developing a treatment plan. Unless
evaluated and the report provides the data
luation is required for good planning. A
iterviews with the parents and the
a from parents and teachers via

tlines the profile of executive
‘ thei*ing information about what
hild’s executive functioning and
ctly through testing. How does
uch as simple questions) versus

ch as those requiring longer




at’s wrongd
.t othernecessar

can help© pmp;l:with developin}é

possible tors = ..o needs h

2 at should

sentions. Perhaps the whol€ famrl}l]ese are thing® % s
organizational strategies that wors ; 1 to hel
B id b : 2 ofessionad O DElp yoy

onsidered by an evaluator. . witha P~

You can always do a consultatior eeded. 1N O v Mhay

figure out if a full evaluation is CVcn:ing of the issUES Prsel® dlrecny
already have a good enough understan

to intervention.

nd What DO They Test?

tional evaluatigy,

2 Ps Choeduca ny,
%? H e}llp! what do these all Meap,
3 nals are qualiﬁed to give me

Who Does Testing a

europsychological testin
Psychological assessmen .
how are they different, and what professio
the answers I need? A
: the report and
Let’s keep it simple. Regardless of who Sﬁiniss qualifIi)ed to alevrhat
the evaluation is called, you need someone W €ss
the following broad areas of development:
® Cognitive ability (“1.Q.”)
® Language-based skills
e Visually-based skills
e Visual-motor integration
e Memory
e Attention
e Executive functions
e Academic achievement
e Social-emotional factors
A variety of professionals perform testing, including psychologists
{ (school psychologists, clinical psychologists, and neuropsychologists),
i educational specialists, speech/language pathologists (SLP), occupation-
al therapists (OT), and physical therapists (PT). Additionally, physicians
(pediatricians, family practitioners, psychiatrists, and neurologists) con
tribute valuable information to the diagnostic process. Depending onthe
specific problem areas your child presents, one or more evaluators from
different disciplines may be needed to get a full picture of your child. l
~ Let us be clear about our bias: We are psychologists and we fgled
that well-trained psychologists who specialize in evaluation and Chl1
development are generally a good place to start in your efforts t0 helz
L . : s
your child. An experienced psychologist may serve as a sort of ¢

manager, coordinating the diagnostic team.




nd t hese into place ang
Jer time, they can learn to put t

Driate, ' If-awareness anq
| e have worked with, the se _
gniezgi(})gi:ed for help and to seek agﬁ:;irtﬁfesr?;%c:é
game. Often, parental guidance conti T s
and, for some, into the college andl}llo the emotionai
ust E)e balanced with the need to ado“;ung adults ar,
€pendence that our adolescents an c}llults 2 oe
O easy balance! It is important tl'la(tj.a & involvernen?
whether they can scale back t}%elr 11re J
discuss ways to accomplish this balance.

: V to reco
comes late jn the
into high schoo]
This 8uidance m
and practica] ind
seeking. That isn
an ongoing basig
In Chapter 190 we

Going the Distan

Ce: Building Executive Skills
Ifwe only focus

on short-term goals with our kids, then we are only
. o :

doing half of oy Job. Itis also important to prO\'flde the eeizﬂz: ;232128

and the practjce vital to increasing their executive comp . g

skills can be dope with help from parents, teacher S, tutors, theraplsts,
and other Important adults.

Long-term interventions focus o

n strengthening the €xecutive
System and by

ilding a repertoire of effective self-management skills to

€ competent as they move out into

the world on their own,
One of the most effective wa

ys of building executive skills is by

yol




w
although it may grive A “razyasa parent, her messy r cXample,
ofapriority than her disorganized backpack_ Inorder to(t),om ay be Jegs

Wor. qupportive, we net?d to work on one goal at a time Withf;effebctive and
ﬁnishes over Wh_ e O s'1det'r el blaming op frustration, ;;ckTFoming
Stimgqy, skill or issue atatime 1sd not. only Practical, it a]54 models hoy, kllrcllg =
Olcoi pest build strategies and skil]s. S can
Interventions are mostlikely to e effective whep the child
centplaysanactiverole. Inviting collaboration ca pe challen 11 or ad().les
ks donl larlyw.hen aillolescents are doing their best to Separate from 51;%5::;22
roblen, sOI.netlmeg the most unconventiona] dpproaches are the mg; effective, I
. adisorganized student remembers her binder because she puts it
Xample, her lunch in the refrigerator, that is fine as long as it works for he ’n o
le.nts. on This is why our work is €xciting and fregh| The numberrof
Tinging sible mt.exjventlo.ns is limited only by our ability. to think outmdeptc})ls(;
a bfick- ‘ box. This is particularly true when trying to help kids who don’t even
entifies know there is a box!
hercan 1the

0, at the beginning of each intervention chapter,
I principles we apply to build better functioning in
f executive weakness.

ing for the child .
equate effort or bad behavior
rding all behavior




LATE, LosT, and UNPRepy %
an. Uy
“An g N g -ad Monitoring oy, gy
: - . OW thin i ids |
Clag, gr;l@\ hr;’; {fs understand what is getting jp the“%:a?’re e 1)
r e |
oSk, ' =3
o, 70n Focus on the Desireq Dutcome
o abits ocus on helping the child tq achieve 4 relevant i
F behavior rather thap focusing o, What i getti“;?:i}?;ngm
For example, squirmy and distractipjq kids offe pl

N have troyp)e complet-

the prop) i
ompletion is that the child pee oo>em with work
c

<, ds to sit still ang keep his attenti

fro N the worksheet. S,O’ th.e child might pe rewarded forpsitting ;E::t)lx;(:g
pufll-the his seat and keepl.ng .hls €yeson the paper., Unfortunately, that does not

Tish, ean that the child is getting more work done!
S 1f the 3 Ifyouwanta child to complete more work, then focys op the goal of
=haV1'0r. getting more work done! Now, there Mayneed to be some other changes
Lag hi to allow that to happen. Ben may need to be moved away from the kid
of; fereq who encourages misbehavior, Ana mayneed to get up and walk around
noving for a few minutes; she may be asked to hand out papers, runan errand
*8s. Do or be allowed to get a drink of water Peter’s concentration and work
termg completion may be enhanced by letting him suck ona ha;rcll Car;?gw(i::
I coat gum, or use a fidget toy such as a squishy ball or piece of ¢ ay.
than

Il of these approaches should be evaluated in the contexF of whether
’ § not the child is getting more work done. After we clarify just what
or

i i i tively generate possible ways
i is for any intervention, we creatiy |
ikl tth;i(zlthe goal }{/Vhenever we can elicit input and ccl)operauon from
0 3 : |
Ouxe the child, the child’s chances of success increase greatly.
e s
vo I Raise the Stakes
an -~

. : 11 aimed at
b :'gg‘feWé ds, point systems and the like are a
- oncr ’

ior from the child’s per-
‘\-increasing the importance of a bi];: Zlfovizlfat we are trying o
spective. Kids don’t necessarily see thf Vathey aren’tlikely to put H.ludi
toatl And ifthey don’t see the value, d to make the behaviora
ea then : I:AP al. So. sometimes we ne'e reward, or tethering
cHort ot goal. the child by tying it t0 3 f privileges. Positive
80al more important tﬁ ired behavior to a 10ss ‘; pht onthe goal, and
failure to perform Fhe C?EC behavior shinesa spf;: ;% - -
inforads e tai bin
_remforcemengforaysp ‘1 tain interest and suS ncerns about bribing
ithelps the child to main ny parents have €0 uld be doing. How-
' a :
- We understand thalllt Itnthey theoretically sho
Or rewarding kids for wha
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Q
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A ltg. ‘\t% Forma-nyklds and teens, behaviora]
Wheh fter 4 they provide concrete ey; iy a .plans help to py;) :
t}lq et the standards. Fyy her of their own compet Onfidence
y Jikely to make global, negati\;epirelll)ts and Kids, themgey... o1 they
2 att i s
. h t see success with some behaViors dz ls utions aboyt behayio w’here less
| Behavioral plans range fro pite not Meeting a]] e n they
nl 2 few behaviors, to COMpreheng; Jrel simple agreemen;g, targi?i'clr:s.
0% the whole of the day at sch 51 and/(l))ré}llns that lay oy exPeCtatioﬁsj}lst
E Ne giant Jans are helpful for childrep, Whoare, OHI;;! The more comprehenswfrg
I Onlp]jsh without step-by-step 8uidance, Some klilcell €toregulate their behavior
nple, Mat\ immediate feedback that 5 detaileq e $ also need the concrete and
'}lHis g mt is matching a plan to your T loral plan offers. The key here
€ neg Matching a plan to the indiviq
] ual
ut the ged propriate rewar S oDl AR anzl:z e1nc1111{des choosing age-ap-
Q ns. Rew
d to A g best, in general, when the child or teen contributes t ar}(ll e
2batk sh plan by considering both the behaviora] o osp e
ag int ds fatd d €Xpectations and the possible
eded, rewar proved performance. This is Particularly important f,
i .th 1§ teens, who will need to consider with parents what rewardrs) wour;d l())r
e
e & meaningf lfl to them. Perhaps more cell phone time? Perhaps they could
eall save up points for an outing? Likewise, they will need to have input as
. to what privileges will be docked if they do not meet the standards.
avior fol- Many plans incorporate a menu of rewards, since working toward
avior fol- the same reward repeatedly becomes less appealing once the novelty
ympleted wears off. Reward menus for more comprehensive plans include some
ing the choices that require fewer points, such as what might be earned in a
oing q p g

single day, as well as choices that would require points to be saved over
alonger period of time.

* For children and teens having behavioral issues at school, it is
impffrfailfeﬂléf?iﬁrents and teachers collaborate so that there is consis-
tency and communication from one setting to the other. .

‘ Th&bve;‘arching goal of any formal behavioral plan is .for the

Person to perform the desired behaviors so reliably .and cons;stently
that the plan is no longer needed. For many older chlld;erlll'an teens,
€arning their way off the system is the biggest rewa?]i) oh :vi;)r o
~ Youwill notice that the use of basic pr1nc1p.lf?s (;1 ei i
in general, and explicit behavioral plans, SPCt r(Y)Lgh L
Into the suggestions we provide in Chal?ters .
include some books in our reference section that you

wﬁﬁt@ read more about behavioral plans.
| ‘T Wy

but pqsi-
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wn- peveloP
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/ ¢ ] phenomenon, and mOSt
erfu t. If youcan Moy,

L
e ———

' ppay e, -
nta folding isap ompete.
‘ v; :I;t?ong nee bs i self with the-llljirt oo
A punitive p .o and align Y’ then youwillhave fey,.
child that at tperspezt;\;en e successf ul,
Sto grow
g ave a problem. Whatdg you

Power struggles. doh .
Practice these words: “Wow, YU ded when your ?hlld forgets to
at the beach in the SUmmg,

e
think you can do about it?” Apply a5 nr?ves ;
bring his book home from school, arr” h problem solving, as Needeq
with no bathing suit, et cetera. Help Wit etting stuck in chastjgj,
rather than taking over the problem Of e =

lecturing, or punishing.

When Should You Allow Your grc‘:: :gr
Experience Natural Conseque |

His Behavior?

Q llowing your child to experience natural ‘consequences cqy
be a very effective way to motivate behavior change. For ¢y

ample, when a teen calls a week ahead of time to invite a friend over,
his planning and initiation may be reinforced by the desired natyr

consequence because the friend was free to come over. The issyes get
trickier when the natural consequences are negative. Since many chil-
dren and adolescents with executive function weaknesses do not yet
have the skills they need to independently perform the desired behay-
iors, learning from experience may not be as effective as it is for typically
developing peers. In such situations, negative natural consequences
may be, at best, discouraging, and, at worst, devastating to continued

out ¢

development and success.
At times, we advise parents to intervene so that their kids do

not experience the natural consequences of their behavior, Determining
when you should intervene in the cycle of behavior and natural conse
quences is closely tied to your ability to set realistic expectations.

As an example, let’s consider the developmental task of lea™
ing to cross the street independently. We assume that almost all kld'S
eventually are able to cross the Street without a parent present. Thi
requires considerable executive skills as not all drivers stop at stop sigh




crossing’ “Stop, look both ways, cross if
able to recite the rule does not mean, that .
this pehavior. Is there a universa| age at which 4
street? Of course not! Perhaps we sp, ould tell soq all
prother crossed the street when he vy R Szn-year-old Jon, “Your
it too!” Some kids master this skil] a¢ seven M’/hil We know yoy can do
until age ten. (There are even some teenagérs = ee V(;thers do not
the natural consequence of failure to Cross the stree(t)r ry abogt!)
rules is simply too steep a price to let a chilg B0ifthe ZiCordmg
we take an active role to make sure the chilq is safe'y € not re

sl Ul WO‘.lld not expect a child to cross the street with-
out a parent before he is ready, we should not expect that a child i
independently complete a project, get ready for the day, or plancfe:)r;
the coming week before these skills and habits are devéloped to an
adequate level of mastery.

Sometimes, negative natural consequences can motivate a child
to start applying strategies he has been resistant to or even to seek new
skills. For example, Matt might start using his checklist to pack up his
soccer bag if he has to sit out a game or two because he did not bring his
shin guards. However, when we consider whether or not to let a child
suffer negative natural consequences, we must be attuned to two fac-
tors: whether success is within reasonable reaching distance, and the

cost of experiencing the negative consequences.

do so
Now,
to the
ady, SO

Chang;e Does Not Occur in a Smooth or
S_tea‘dy Uphill Manner

Lo L T
=xpect slow progress with ups.and downs slﬁﬁiwtzh}fow s}llow
you have ever tried to lose weight then yo

ing weight,
behavior change can be. If you have been succeizf:élzillsisct ;;r oy 5
You have learned to set realistic goals, t0 celebra inciples that guide all
torecover when you have a setback. These 1alre llf’lfl
behavior change. (And was it ever hc_elpfu ft((;)hocolate e
Mmake fun of you when you had that piece 0
Your aerobics class?)
~ Frustration and exhaus
XPerience (and the child X
Iwill be better able to helpyo!

tion are normal g
perience ALEVOR "
r childand e




h ewarding, always challenging g
ting is a tough, I'

extends we]] b Nty
' : ¢, for most of us, € €Yo
ur-hour-a-day job tha‘;\/e need to provide nurturapee

ith greater inde o1
are handh‘ng increasingly compleX tasks v?;gfnue to rely E:Zd?nc :
the chilg with executive weaknesses may W¥that vour ch'lw-l 0
adult-provided structure and guidance- KHO"; ga e, what 1‘ iso
of synch with the standard expectations fOrker gif’th gmde]ines

do you use to set expectations? HOW d? VST now, B expecta'tion
you have set are realistic for your child or teen's unique profj, of
Strengths and weaknesses?

Don’t Try to Keep Up with the Jones

he good news is that you are the expert on your child. Yoy have
Twatched your child grow over the years and understanq What
your child needs to thrive. In this world of experts of EVery type apg
more self-help books than you can shake a stick at, you possess unique
wisdom and need to “trust your gut” when setting expectations. Don’t
listen to your co-worker or sister who says that your child will neye,
develop responsibility unless you demand more of her. It is often the
case for kids with executive weaknesses that the intent and desire
are there to meet age-appropriate goals, but the means for achieving
those goals is not. Remember, executive dysfunction is a performance
disability: there is a gap between ability/ knowledge and independent,
consistent behavior.

The Limbo Game of Setting Expectations

’_’ow do you know where to set the bar for your child? Here

_Yare some clues to help you figure out if your expectations art
where they should be:

Clue #1
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Clue #3

If ?\/‘t‘eryr)ne in your child’s life seems to be in disagreement about
how she s dcrmg,” youmay need to confer with a third party, perhaps by
communicating with your child’s teacher occasionally. Outside observa-
tions can provide a needed perspective on how your child is actually
performing in the situation.

It is often instructive to ask students how they think they did on
a paper or test. Many kids with problems in the executive system are
very poor judges of their performance because they think they put
forth adequate effort and did what was asked of them. Imagine how
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" 116 | Helping Children Control Impulses
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i e & memories. Such programs as Kid-

SPIration®, Inspiration®, and Mindjet MindManager® are great

tools for laying out written assignments. (See Figure 14.1.)

CI\:/I}?r € €xamples of how this software can be helpful appear in
aPter 15: Helping Children Plan and Organize.
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; Accommodate working memory weaknesseg by
: Jble SUPPOS. For students with weak working
very difficult to listen for learning and to write 4t the same tim
For these students, taking notes may impede learning, and thee.

notes that they do take are likely to be incomplete.

o Set up a system for getting the day’s notes from a peer buddy
or from the teacher. This should be set up as a daily routine,

 rather than expecting the student to make the choice each day
and then to arrange to get the notes.

o Allow the student to use a voice recorder to record the day’s
lecture, and then she can review it later and take notes at
home. Note that this requires a lot of extra time at home to
review the day’s learning. Not all students are willing or able
to put in that much extra time. :

o Make the note-taking process easier and more productive by pro-
viding an outline at the beginning of the class with space ff’r thef
student to fill in specific information. This serves as .aprev1eV~.l 0
the new material and also highlights the important mforma;(;n
that the teacher is expecting the student to take awa)tfu f;(;!;t =
lesson. Looking at that outline later also allows the ; g
the adults to determine whether or not the student has g
the most important information written dOWTl:S it
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students. Copying from the board requires L board
information in their heads as they tranSfe;ék of what they 1ast
to the paper. The children have t0 keeg tzk up at the board

wrote, keep that in mind as they look ba

r words,
find where they left off, look at the ne

providing reason-
memories, it can be




Helping Children
Plan and Organijze

anization = The ability to Manage current and
ask demands in a systematic, efficient manner.

eople with weaknesses in planning and organization have
P trouble independently imposing structure and order on tasks
and on ideas. So, they may have difficulty organizing information in
their heads, as wel] as organizing their stuff or planning out along-term
Project. When faced with a task, they have difficulty systematically
thinking through the Steps required, and they tend to underestimate
the complexity and the time needed. _
These folks also tend to have trouble seeing the natural organiza-
tional framework within a body of information. Not surprisingly, then,
they haye difficulty Prioritizing information and focusing on the lr(ng’sz
Important points. For example, they may read a chapter .of a boo v
then haye difficulty outlining what they have read. Their summgrlz;
end to be 4 fecounting of details, rather than an orderly synopsis
the majp themes bolstered by supporting details. .

Strategies reviewed in this chapter help children who:

® Deglect to turn i completed assignments;
® arrive gt event completely unpr epared;'
2 Underestimate the effort involved in a project;
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cess Of settling .into e 2 lassroom? Once you have identified
- sticking POI® ?on51der what needs to be added to the
outine 0 get past 1t.

, For those who lose tI‘F:le of ht?mework at home, consider
nstituting the following routine (from Enabling Disorganized
seudents t0 Succeed, by Suzanne Stevens): “Homework is not
done until your homework is in its proper folder or notebook

e folders and notebooks are packed into your backpack, !

and your backpack is on its launching pad.” Try different

ways of organizing homework to find the one that best suits
your child. Some students do best with a separate homework
folder so that everything that needs to be turned in is orga-
nized into one place. Others do better when they organize
the homework by subject. If the teachers have set up a system
that does not work for your child, talk with them about al-
lowing alternatives. This can also be done as part of a formal

individualized plan, like a 504 plan.

2. Develop templates of repetitive procedures. For example:
e Teachers can create a checklist of things to be done upon €n-

tering or leaving the classroom.
e Parents can create written checklists or photo c.harts for
completing chores, preparing to catch the bus1n the morning,
practice, etc.

gathering necessary stuff for sports

3. Provide accommodations. For example: )

e Involve your child’s teacher(s) in bu ey

the desired pattern of behavior (€-8-

as soon as the student walks into the 1

habit. Teachers understandably balk at tbe l-n is work. How-
responsibility for your child’s job of tur.n m.g : akesita

ever, repeated performance of a behaviot i

habit; once the behavior is automatic, the 1o see this

teach® .
from the executive system- 1f you hfflp the font skills with the

1A epen d
as a step in the process of buﬂdlng, mdol:n ting, it may encour
prospect of fading out the teachers pr
age the teacher to get on board-
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4. Teach the use of tricks and technologylt:_
organizational weaknesses: For examp=
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need to get do

Strategies to Hel

His Backpack (and Locker,

2. Offer organizationa] frameworks in advance,

® Define what the organized space should look like. Where does
each thing go? What belongs in a backpack or desk? Where do
the other things belong? While it helps to talk a child through
how you are organizing something as you are doing it, vi.sual
Supports are also a very effective tool. Sometimes providing
your child with a photograph of an organized desk or.all the
items that typically belong in his backpack can help him geta
better grasp of what it means to be organized.

3. Provide accommodations at home and at school. For e?(a}mp Il;te.
® Provide frequent monitoring and help with orgamzﬁ:jgr e
rials. Hands-on help is often needed for younger chi apable
older children and for those who show that the.y ar: hcelp but
of more independent functioning, back off of dir g pot getting
Provide frequent checks to ensure that the space is .
out of control. ize thel
® Some children need to have a scheduled time to Orgf g.lezsis of
Materials. For example, they may need to dea.m thelsort all the
lockers €very Friday and use some weekend time t0

: backpac
Papers and jtemg they clear out. A daily or weekly
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Our long-term goal is to help children d<=:ve10p a SUfﬁCient 5
quality control system so that ext?rnal mon.ltoring is 8Teatly rq
or no longer needed. We are looking for ev1Flence that the
self-monitoring is becoming more automatic and Jesg effortfy 5
time. When self-monitoring remains rel.atlvely weak, it i j POrtant‘;
adolescents (and adults) to learn to enlist the help of Others ¢, Provic;):

feedback and support.

duceg

Educate Others and Advocate for
Your Child Py ]

Hids who struggle with self-monitoring often demonstrate incop-
sistent performance and are Prone to “careless” errors. Parents

about their performance, we sometimes need to help teachers, coaches,
and other important adults understand the need to look beyond a child’s
“surface” presentation to provide an appropriate level of assistance. And
although itis tempting, no amount of lecturing (“It is important to work
carefully.”) has ever been an effective intervention. >
Weak self-monitoring often occurs in combination with impulsive-
Ness and poor regulation of attention. Teachers often encounter thl:
cluster of behayiors and may have some good ideas to share.. Both 01:-
home anq a¢ school, it is essential to provide these supports ina nour
Critical manper. Just as every best-selling author has a great ;il;orv:mrk
kid.s with limjted self-monitoring skills may need to have
Teviewed by 5 trusted adult,

TOcegg of




